
Childhood and Youth Through the Ages (CHYS 3P95)
Faculty of Social Sciences, Department of Child and Youth Studies

Brock University.
Fall 2008 or Winter 2009

Instructors: Tarah Brookfield (Winter 2009) /Jason Ellis (Fall 2008).
Office: South Block (SB) 432.
jellis@brocku.ca 
(905) 688-5550.

Office Hours: Wednesday, 3-5pm.
**If a scheduling conflict prevents you from coming to see the instructor during 
these office hours you may arrange a special appointment for another time by 
contacting the instructor by email.

I. Course Introduction.
‘Have children and youth existed throughout the ages?’  The obvious answer to 

the question is that, yes, there have been young people throughout history.  However, the 
answer to the question ‘have childhood and youth, as intellectual concepts, existed 
throughout the ages?’ is less certain.  While there have always been young people, the 
idea that young people constitute a special type of human being, with unique 
developmental, sociological, and psychological characteristics, has not always been with 
us.  Many historians of childhood argue, beginning with Phillipe Ariès, who did so in 
1960, that the idea that children are somehow different from adults emerged relatively 
recently, somewhere around 1500 A.D. in Europe.  Moreover, ideas about what makes a 
person a child, and not an adult, have also changed over time.  For instance, today child 
labour is banned in the West (but certainly not in Western-owned factories elsewhere) 
and Westerners mostly believe that industrial work is a pursuit that is totally 
inappropriate for children.  However, in many quarters it was once thought completely 
appropriate for children to labour; even for them to begin work as young as at age five; 
and to work as long as fourteen-hour days in dangerous jobs in mining and 
manufacturing.  In other words, the ages of childhood and youth have shifted throughout 
the ages, and so have the concepts of childhood and youth informing them; to say nothing
of the obvious changes in the social experiences—work, for example—of young people.

Our purpose in this course is to unpack the shifting ideas of childhood and youth 
throughout the ages and to examine the changing experiences of young people in 
conjunction with those changes.  In order to do so, we will look at roughly 500 years of 
Western history, from 1500 A.D. to 1975 A.D., or, as we shall see, from the (contested) 
Medieval origins of the idea of ‘childhood’ as a distinct time in a person’s life, to the 
experiences history’s most famous young people, the ‘baby boomers’.  This period 
crosses with the period of the Modern West’s rise to economic and military dominance 
over the global stage.  Consequently, our geographic focus for the course is the West , 
loosely defined as Europe and parts of the Americas. Of course, the rise of the West did 
not happen in isolation from the World (the rise of wage capitalism and world markets; 
imperialism, colonialism, migration, and racism; the spread of liberal democracy and 
nation states – are just three examples of the admixture of West and World), therefore 
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this course will also examine how Western and World children have experienced the rise 
of the West and how ideas about childhood in the West and the World have shaped, and 
have been shaped, by historical phenomenon associated with Western global dominance. 
For example, the course will examine how ideas about ‘racial maturity,’ ‘childlike’ races,
and the developmental psychology of eugenics shaped Western colonial and racial policy 
towards groups of people, such as First Nations in Canada and the United States; or, as 
another example, how industrial capitalism influenced the rise of schooling.

This class will consist of short lectures by the instructor, large and small group 
discussions, and group work.  Through the study of historical theory and primary sources 
we will explore some of the key questions historians have raised about the lives of 
children and young people and the concepts of childhood and youth ‘through the ages.’

II.  Required Texts – for purchase.
These texts are required reading and are available from the Brock University 

Bookstore.  Both books—*but not the Course Reader—have been placed on Reserve at 
Gibson Library. 
(1) D’Antonio, M. (2004).  The State Boys Rebellion.  New York: Simon & Schuster.
(2) Kater, M.H. (2004).  Hitler Youth.  Cambridge: Harvard University Press.
(3) *Brookfield, T. and J.A. Ellis Eds. (2008).  Childhood and Youth Through the Ages 
Course Reader.

III.  Required Readings – online course reserve.
This course also has a number of required online readings, made available 

through various e-resource providers.  (The course WebCT site offers a link to each 
article, or instructions on how to download the article.)  All of these readings are on the 
Internet or on Brock E-Resources. 

IV.  Suggested Supplementary Reading - not for purchase.
(1) Rampolla, M.L. (2007).  A Pocket Guide to Writing in History.  5th ed.  Boston: 
Bedford/St. Martins.

This book provides invaluable information about different types of history papers,
including book review, primary source, and historiographical essays.  It also contains 
valuable information on how to take notes for an essay and, particularly, on how to avoid 
plagiarism.

V.  Evaluation.
Book Review: 20% (Due: October 15, 2008)
Research Essay Proposal: 15% (Due: October 1, 2008)
Research Essay: 35% (Draft Due: November 5, 2008; Final

copy due: November 26)
Class Participation: 15%
Reading Responses: 15%

VI.  Description of Assignments, Essays, and Exams.

(i) Book review – 20%:
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One of the historian’s tasks is to review books—both scholarly and of general 
interest—for students and other historians.  Historians and students use reviews published
in peer-reviewed scholarly journals, for example the Canadian Historical Review or 
Journal of American History, as a way of keeping up on new contributions to the 
literature in their field of research.

Your task is to write a book review, 750 to 1000 words, of the book Hitler 
Youth, by Michael Kater.

Your review should contain all the main elements of a book review, i.e.:
(1) You should include a brief summary of the author’s main argument (2-3 

sentences).  
(2) You must include: at least some explanation of where the author sees his book

fitting into the historiography (‘literature’ on this topic).  Normally, a review also gives a 
reader a sense of what sources the author used to make this argument and how the author 
used his or her sources. 

(3) You must also include – and this is very important – an original argument of 
your own about the book.  

(4) Related to this, your review should have a specific focus.  This is particularly 
important in a short assignment, because it is usually not possible to provide in-depth 
coverage of every dimension of a book in only 750 to 1000 words.
For example, you may wish to focus on only one, or several, of the following aspects of 
the book:

- The book’s overall strengths and weaknesses; 
- The structure of the author’s main argument. Are you convinced by the 
argument’s structure?  
- The author’s use of sources. What sources does he use?  Does he use them well?
How could he have used them better?  What other sources could he have used that
would have strengthened this argument?
You may of course have another focus that interests you.  However, remember 

that this is still a book a review and that therefore you must limit yourself to issues or 
questions directly related to the book.

A caution about book reviews and plagiarism: we strongly recommend that you 
avoid reading other historians’ reviews of Kater’s book.  You do not want to be unduly 
influenced by what others have said about the book. If you require an exemplar on how to
review a book for a history course, we recommend consulting the Rampolla guide (on 
reserve at Gibson Library), or consulting reviews of another book you may familiar with .

In your review be sure to follow the style guidelines established for the course 
(APA – see below).  This means that you must have citations, a reference list, a title page,
etc.

Due: October 15, 2008.

(ii) Research Essay Proposal – 15%:
The essay proposal (2 pages, double-spaced, 12-point font) will include:  
- A statement of the historical problem you plan to investigate and a sense of how 

you will approach it. 
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- An annotated bibliography listing of the sources you plan to consult.  An 
annotated bibliography is a bibliography listing your sources and giving 2-3 sentences on 
each source, stating what it is about and why you believe it will be important to your 
research.  Your bibliography should demonstrate that you have done the preliminary 
research for your essay.  Consult the Rampolla guide on reserve at Gibson Library if you 
are unsure about how to do an annotated bibliography.

- A summary of why you believe an examination of the topic from your angle of 
approach is necessary.  What have other people in the field written about your topic?

- Hypotheses you wish to explore (if you have any at this point).
The essay proposal is designed to be tied directly to the research essay.  The work you do
here, and the instructor’s feedback on that work, will help you transform the ideas in the 
proposal into the material for the research essay. If you wish to change your topic after 
having done the research proposal, you may do so.  However—you must meet with your 
instructor ahead of time to discuss the change.  This way, the instructor can be certain 
that you understand your new topic.

Due: October 1, 2008.

(iii) Research Essay – 35%:
A Research essay (10 to 12 pages, double-spaced, 12-point font):  You may write one of 
two kinds of essay: (a) a historiographical essay (literature review) on selected books and 
articles in one particular topic of childhood and youth through the ages; OR (b) an 
original primary source essay that makes an original argument based on an historical 
primary source (e.g. a document from an archival collection).

Option A – Historiographical essay: Select a broad topic from one of the weeks in the 
syllabus.  Pick 2 articles and 2 books on that topic; if you wish, you may opt instead to 
select 4 articles and 1 book.  You may select any readings you wish – but you must use at
least one reading from the syllabus and you may not use Kater’s Hitler Youth.  Your task 
is to assess some of the literature in the field on your topic and to present your own 
original argument about how historians have approached and interpreted a selected topic 
in the history of childhood and youth.  (You cannot, of course, do an exhaustive 
historiographical treatment of a topic in just 10 to 12 pages.)  Try to narrow your topic a 
bit by selecting some aspect of it in particular.  For example, for the week on Children 
and Families at Work: 1700-1900, you may decide to focus on slavery, or on street 
children, or on the history of the Children’s Aid Society (CAS). 
Here are a few hints that may help you on your way.  
(1) Remember that historians do not simply report on what happened in the past, they 
also analyze and interpret those events.  Different historians’ differing analyses and 
interpretations form what is known as ‘historiography.’  

(2) In order to assess different analyses and interpretations,  it helps to do this: you should
identify the main differences and similarities between the authors’ approaches to the 
same topic.  You should also identify the main areas of debate about the topic.  Ask 
questions like ‘Why did Michael Katz (an historian) reach a different set of conclusions 
about the motives that lay behind the creation of public education for all children than 
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Mark Visnovskis (another historian)’?  Did they look at different sources?  Did they look 
at the same sources, but take different approaches to those sources?  Did they arrive at the
topic each with a different set of assumptions?

(3)  Remember that you are to present an original argument about the literature.  It is 
perfectly acceptable to insert your own opinion about which historians convinced you the
most of their views and why this or that historian was particularly convincing, while 
another historian did not convince you as much.

 
Option B – Original essay based on one primary source: Locate a primary source (a 
document, set of images, diary, letter, newspaper article or set of articles, or any item 
dating from the period that interests you). If you wish to take this option your instructor 
must approve your choice by clearing it before you begin the proposal).  Use your source 
to make an argument about some aspect of the history of childhood or youth.  (Use the 
weekly class topics in the syllabus as a guide.)  What does your source tell us about an 
event, or experience in the history of childhood or youth?  (For e.g., what does your 
source tell us about ‘Children and Families at Work: 1700-1900.’)
Where does your argument fit into the historiography (literature) on the history of 
childhood?  What is your contribution to the debate about this topic?
In order to situate your argument vis-à-vis the literature, you must refer to at least one 
source selected from the course readings (in addition to other secondary sources – see 
above) and you may not use Kater’s   Hitler Youth  .  It may also be a good idea to search 
out some of the main texts in the field and to use them situate your argument.

Draft Due: November 5, 2008.
Final Copy Due: November 26, 2008.

(iv) Class Participation – 15%:
You will be evaluated on your active participation in the course.  This means that 

you are required to do the readings and attend classes, prepare notes and questions and 
bring these to class, share ideas with other students by participating in class discussion 
and group work, and answering questions during class.

(v) Reading Responses – 15%:
As part of tutorial participation you are expected to submit five reading responses 

(see handout, “How to Do A Reading Response” – no longer than one or two short 
paragraphs; a maximum of 400 words).  These reading responses are based on course 
readings.  You may choose the weeks in which you wish to submit responses.  However, 
a response must be submitted at the beginning of the class in which we take up that 
reading.  You may not submit reading responses late because they are intended to be 
your initial response to the reading, unshaped by our discussion of that reading.

VII.  Style Guide for Assignments and Essays, Submission of Assignments and 
Essays, and Late Assignments and Essays Policy.

Assignments and essays for this course should follow the style conventions set out
in American Psychological Association (APA) Style Guide, 5th revision.  Purdue 
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University provides a useful website with APA help and hints: 
http://owl.english.purdue.edu/owl/resource/560/01/

Assignments and essays for this course are submitted on paper.  They should be 
double-spaced and in 12-point font, with standard margins (i.e. 1” at the top and bottom 
and 1.25” on the left and right), and regular character spacing.  Assignments and essays 
should be submitted no later than at the beginning of the class in which they are due.  
Late assignments may be placed in the instructor’s drop-box in the Child and Youth 
Studies Department office.  

On occasion your instructor may accept an assignment submitted as an email 
attachment.  You must first inform your instructor, ahead of time, of the reasons for 
submitting the assignment by email attachment (these may include: unexpected absence 
in an emergency situation, inclement weather preventing you from coming to class, etc.) 
and your instructor must agree to accept the assignment this way.

Extensions are only issued under special circumstances (e.g. documented illness) 
and only when the instructor is contacted at least three days before the assignment is due 
– except in the case of an emergency. 

Assignments are considered late when they are handed in after the beginning of 
the class on the day they are due.  Late assignments are penalized the equivalent of one 
full letter grade per week; in other words, a late assignment is penalized at the rate of 2 
marks (“2%”), per weekday.  (Late marks are not applied over weekends.)  If you are late
in handing in an assignment because of an emergency or sudden illness, no late marks 
will be deducted.  However, the instructor may require you to provide documentation 
supporting your reason for handing in the assignment late.

VIII.  Academic Misconduct and Date for withdrawal without academic penalty.
Please see attachment.
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Course Schedule and Readings.

Week 1 (September 10, 2008) Course Introduction. 

Week 2 (September 17, 2008) Contextualizing Childhood History: Childhood 
and Youth Before, During, and After the Middle Ages.

Reading: Wilson A. (1980).  The Infancy of the History of Childhood: An Appraisal of 
Philippe Ariès.  History and Theory, 19(2), 132-153.  Web CT – JSTOR.  
 
Reading:  Beales, R.W. (1975).  In Search of the Historical Child: Miniature Adulthood 
and Youth in Colonial New England.  American Quarterly, 27, 379-398.  Web CT 
-JSTOR.

Reading: James, A. (2007).  Giving Voice to Children’s Voices: Practices and Problems,
Pitfalls and Potentials.  American Anthropologist 109(2), 261-272.  Web CT - 
Anthrosource.

Week 3 (September 24, 2008) Children and Families at Work: 1700-1900.

Reading:  Stansell, C. (1982).  Women, Children, and the Uses of the Streets.  Feminist 
Studies 8(2), 309-335. Web CT – JSTOR.

Reading: Dickens, C. (1850).  Oliver Twist, Chapter the Second.  Philadelphia: Lea & 
Blanchard, 14-20.  Web CT - Google Scholar. 

Reading: Jacobs, H.A. (1862). The deeper wrong; or, Incidents in the life of a slave girl. 
L.M. Child (Ed.). London: Oxford University Press, 11-19, 44-48.  Web CT - Google 
Scholar.

Reading:  Born in Slavery: Slave Narratives from the Federal Writers' Project, 
1936-1938 Arkansas Narratives, Volume II, Part 4.  Israel Jackson, 5-8.  Web CT - 
United States Library of Congress Website.

Week 4 (October 1, 2008) Children and Colonialism, Race, and Immigration: 
1870-1960.

Reading – Course Reader: Parr, J. (1994, 1980). Labouring Children: British 
Immigrant Apprentices to Canada, 1869-1924, Chapter 3, The Promised Land.  Toronto: 
University of Toronto Press, 45-61.

Reading – Course Reader: Knockwood, I. (2001).  2nd ed.  Out of the Depths: The 
Experiences of Mi'kmaw Children at the Indian Residential School in Shubenacadie, 
Nova Scotia, Chapter 2, Everyday Life at the School Lockeport, N.S.: Roseway, 23-45.
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Reading – Course Reader: Barman, J. (1995).  Schooled for Inequality: The Education 
of British Columbia Aboriginal Children.  J. Barman et al, eds., Children, Teachers and 
Schools in the History of British Columbia.  Calgary: Detselig, 57-80.  

** Research Essay Proposal Due **

Week 5 (October 8, 2008) Children at School, 1830 to 1915.

Reading-Course Reader: Katz, M.B. (1968). The Irony of Early School Reform: 
Educational Innovation in Mid-Nineteenth Century Massachusetts, From Part I, Reform 
by Imposition: Social Origins of Educational Controversy.  Boston: Beacon Press, 19-50, 
80-93.

Reading- Tyack, D. (1967).  Bureaucracy and the Common School: The Example of 
Portland, Oregon, 1851-1913.  American Quarterly 19(3), 475-498. Web CT - J-STOR.

Week 6 (October 15, 2008) Children and Youth Play in the Progressive Age, 
1880-1930.

Reading-Course Reader:  Peiss, K.L. (1986).  Cheap Amusements: Working Women 
and Leisure in Turn-of-the-century New York, Chapter 4 Dance Madness.  Philadelphia: 
Temple University Press, 88-114.

Reading – Smith, M. (2006).  Be(ing) Prepared: Girl Guides, Colonial Life, and National
Strength.  Limina 12, 1-11.  Web CT – WWW: 
http://www.limina.arts.uwa.edu.au/past_volumes/volumes_1115/volume_12_(2006)

Reading - Matt, S.J. (2002).  Children’s Envy and the Emergence of the Modern 
Consumer Ethic, 1890-1930.  Journal of Social History 36(2), 283-302.  Web CT – 
J-STOR.

**Book review due**

Week 7 (October 22, 2008) The Century of the Child (and Adolescent) I: 
Psychology and Childhood, 1900-1950.

Reading: D’Antonio, M. (2004).  The State Boys Rebellion.  New York: Simon & 
Schuster, 3-119.

Reading – Course Reader: Castles, K. (2004).  ‘Nice, Average Americans’: Postwar 
Parents’ Groups and the Defense of the Normal Family.  Noll, S. and J.W. Trent Jr., eds., 
Mental Retardation in America: A Historical Reader.  New York: New York University 
Press, 351-370.

Week 8 (October 29, 2008) The Century of the Child (and Adolescent) II: Eugenics 
and the ‘Disabled’ Child, 1900-1950.
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Reading: D’Antonio, 121-278.

Week 9 (November 5, 2008) Youth in Culture and Politics: 1920-1945.  

Reading: Kater, M.H. (2004).  Hitler Youth.  Cambridge: Harvard University Press.

**First Draft of Essay due. **

Week 10 (November 12, 2008) Influence of World War II on Children’s Rights.

Video:  (1946) Seeds of Destiny.

Reading: Marshall, D. (1997).  The Language of Children’s Rights, the formation of the 
Welfare State and the Democratic Experience of Poor Families in Quebec, 1940-1955.  
Canadian Historical Review 78(3), 261-283.  Web CT – Proquest.

Reading: Tong, B.  (2004).  Race, Generation, and Culture Among Japanese American 
Children and Adolescents During the Internment Era.  Journal of American Ethnic 
History 23(3), 3-40.  Web CT - EBSCO.

Week 11 (November 19, 2008) Baby Boomers, Civil Rights, and Culture, 1950s.

Reading – Course Reader: Breines, W. (1992).  Young, White, and Miserable: Growing
Up Female in the Fifties, Chapter 4, The Other Fifties: Beats, Bad Girls, and Rock and 
Roll.  Boston: Beacon Press, 127-166.

Reading – Course Reader: Sznajderman, M.  (2003).  A Dangerous Business:  Children 
on the Front Lines.  Alabama Heritage 70, 26-35.  Web CT.

Week 12 (November 26, 2008)  The 1960s and 1970s.

Reading – Port Huron Statement.
Web CT 
-http://www2.iath.virginia.edu/sixties/HTML_docs/Resources/Primary/Manifestos/SDS_
Port_Huron.html 

Reading –Perlstein, D. (1990).  Teaching Freedom: SNCC and the Creation of the 
Mississippi Freedom Schools.  History of Education Quarterly, 30(3), 297-324.  Web CT
– JSTOR.

Reading – Graham, G. (2004).  Flaunting the Freak Flag: Karr v. Schmidt and the Great 
Hair Debate in America.  The Journal of American History 91, 522-543.
Web CT – History Cooperative.

**Final Essay due**
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